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1.  Legal framework 

This policy has due regard to all relevant legislation and statutory and non-statutory 

guidance including, but not limited to, the following:  

• Education Act 1996 

• Education Act 2002 

• Education and Inspections Act 2006 

• Health Act 2006 

• The School Information (England) Regulations 2008 

• Equality Act 2010 

• Voyeurism (Offences) Act 2019 

• DfE (2013) ‘Use of reasonable force’ 

• DfE (2015) ‘Special educational needs and disability code of practice: 0 to 25 years’ 

• DfE (2018) ‘Mental health and behaviour in schools’ 

• DfE (2024) ‘Behaviour in schools: Advice for headteachers and school staff’  

• DfE (2023) ‘Keeping children safe in education 2023’ 

• DfE (2022) ‘Searching, Screening and Confiscation: Advice for schools’  

• DfE (2023) ‘Suspension and Permanent Exclusion from maintained schools, 

academies and pupil referral units in England, including pupil movement’ 

• DfE (2024) ‘Mobile phones in schools’ 

•  DfE (2024) ‘Creating a school behaviour culture: audit and action planning tools’ 

 

This policy operates in conjunction with the following school policies: 

• Pupil Code of Conduct 

• Complaints Procedures Policy 

• Special Educational Needs and Disabilities (SEND) Policy 

• Suspension and Exclusion Policy 

• Child Protection and Safeguarding Policy 

• Anti-bullying Policy 

• Pupils’ Personal Electronic Devices Policy 

 

2.  Statement of intent  

Our mission is to equip each and every young person in our care with the tool kit to face the 

challenges they will encounter on their personal path. 

Our school values are Generosity, Respect, Integrity and Tenacity (GRIT) and they underpin 

absolutely everything we do at GCMS. We are committed to Inclusion and have sought to 

create a behaviour system that will support all pupils regardless of their background or 

additional needs.  

Without positive behaviour for learning pupils cannot fulfil their potential. At GCMS we aim to 

create an environment where pupils value learning and success. To ensure that all pupils 

are supported in reaching the high standards of behaviour we expect, we will be consistent 



  

 

 

in our approach, expectations and responses. Good behaviour for learning allows all pupils 

to concentrate on their learning without disruption or distraction from others.  

The purpose of our approach is: 

• To ensure high standards of behaviour in the school and eradicate low level 

disruption, promoting a sense of belonging and ownership of learning. 

• To encourage pupils to take responsibility for their actions. 

• To recognise that some pupils will experience difficulties in managing their behaviour 

and to provide provision for this whilst ensuring that those behaviour issues do not 

hinder the learning and progress of themselves and others.  

• To provide a clear set of rewards and consequences which are understood by pupils, 

staff and parents / carers.  

• To ensure that high standards are meaningful, attainable, shared and understood by 

all.   

 

3. Roles and responsibilities 

The governing board will have overall responsibility for: 

• Making a statement of behaviour principles, and providing guidance for the 

headteacher on promoting good behaviour where appropriate. 

• Ensuring that this policy, as written, does not discriminate on any grounds, including, 

but not limited to, age, disability, gender reassignment, gender identity, marriage and 

civil partnership, race, religion or belief, sex and sexual orientation. 

• Promoting a whole-school culture where calm, dignity and structure encompass every 

space and activity.  

• Handling complaints regarding this policy, as outlined in the school’s Complaints 

Procedures Policy. 

• Ensuring this policy is published on the school website. 

 

 

Pupils will:   

• Move around the school safely and with purpose;  

• Wear uniform as stated in the uniform policy to strengthen a community sense of 

belonging;  

• Be prompt to lessons;  

• Carry necessary equipment;  

• Remain seated unless asked to move as part of the lesson;  

• Speak to peers and adults with respect;  

• Ask appropriate questions to develop understanding;  

• Settle to work immediately and aim to complete it to the best of their ability within the 

time given;  

• Respond positively to reminders of expectations;  

• Participate in ‘pupil voice’ opportunities to improve the school systems;  

• Follow the school codes, including safety, social media and bullying policies;  



  

 

 

• Take care of property, belongings and personal equipment and show respect for the 

learning environment;  

• Challenge or report bullying where they see and not seek to bully a child themselves;  

• Be responsible ambassadors for school and act with integrity when off school 

premises;  

• Follow instructions given – where they are uncomfortable with an instruction given by 

an adult, pupils will be able to appropriately challenge this or alert another member of 

staff.   

 

  Staff will:  

• Strive to develop positive relationships with pupils; 

• Actively teach and model the desired behaviours and routines; 

• Actively teach and model use of the Zones of Regulation; 

• Refer to the Zones of Regulation and when managing pupils’ behaviour; 

• Actively teach and regularly refer to our values; 

• Refer to our school values when discussing behaviour with pupils; 

• Show unconditional positive regard for pupils – reinforcing that it is the behaviour that 

is unwanted; not the person; 

• Provide engaging lessons that provide appropriate support and challenge for all 

pupils, regardless of ability;  

• Praise and reward positive behaviour for learning;  

• Meet classes at the door;  

• Be a high presence on the corridor during lesson change over;  

• Be prompt to break duty positions;  

• Model the regulated behaviour we want to see;  

• Be prompt and consistent in dealing with instances of low level disruption;  

• Remain calm when dealing with pupils whose behaviour has fallen short of 

expectation;  

• Refrain from using group punishments;  

• Use the Arbor system to record consequences and rewards and ensure that the 

necessary pastoral staff are alerted through this system;  

• Not disclose which interventions or consequences have been applied to another 

party; 

• Have all required resources ready to begin their lessons promptly;  

• Only group by gender in order to support learning and, if this is the case, manage it 

sensitively to ensure that all pupils are grouped or seated in line with the gender they 

identify as;  

• Understand that pupils require time at breaks to play so only remove part of a pupil’s 

free time at break or lunch as a sanction; 

• Seek behaviour change in pupils who:   

- bully others;   

- make another pupil feel uncomfortable; 

- are dishonest;   

- adapt the school uniform;   

- interfere with other people’s property;   



  

 

 

- are unruly, irresponsible, ill mannered;   

- arrive late;   

- truant – on or off site;     

- disrupt lessons;   

- perform below their capabilities;   

- use communication devices inappropriately.  

Form Tutors will: 

• monitor the recording of behaviour incidents through analysis of Arbor on a weekly 

basis and discuss concerns with pupils, and Head of Year; 

• communicate with parents/carers to support pupil behaviour; 

• manage the recording of the GRIT points for their class; 

• raise the profile of pupils in their class who are not receiving points; 

• inspire their class to collect points; 

• support the class in deciding how to spend their points; 

• routinely revisit expectations; 

• consistently revisit the GRIT values 

• facilitate use of the Zones of Regulation with their class; 

• offer time to reflect on the strategies pupils can adopt to help them move to a 

different zone that would be more helpful in the situation; 

Heads of Year will: 

• analyse the behaviour incidents within their year group at least monthly; 

• match the most appropriate intervention to the pupils who need it; 

• support form tutors to support classes who are finding meeting the expectations 

more tricky; 

• communicate with parents/carers to support pupil behaviour; 

• routinely revisit and raise the profile of our GRIT values and the Zones of Regulation 

through assemblies, year group challenges; 

• ensure that Form Tutors are following the behaviour expectations; 

• be visible to their year group. 

Senior Leaders will: 

• analyse the behaviour trends and patterns for all pupil groups half termly; 

• share this analysis with Heads of Year; 

• ensure that all teachers are following the behaviour system; 

• ensure pupil voice is sought about behaviour and the systems in school; 

• alter systems and processes in school in response to the analysis and pupil voice; 

• ensure that staff have the resources they require to work in this restorative way; 

• routinely revisit and raise the profile of our GRIT values and the Zones of Regulation 

through assemblies; 

• be visible in school, constantly reinforcing and recognising our values; 



  

 

 

• develop deeper understanding of restorative practice to influence further behaviour 

policy change. 

 

4. Praise, Reward and Consequence Systems  

At GCMS we believe that positive reinforcement of the behaviour we would like to see is 

crucial. Staff will use a range of approaches such as: 

• Verbal praise; 

• GRIT points – rewarded for demonstrating the GRIT values or academic grit, both 

inside and outside of the classroom, homework planner;  

• pupils can ‘spend’ their points on individual rewards and add them together to earn 

class rewards;  

• privilege passes – entitle the bearer to go on first lunch sitting, or a non-uniform day 

where they would not normally be allowed;  

• positive comments in planners; 

• GRIT certificates; 

• GRIT Cards from the Headteacher.  

Consequences if pupil is not meeting our expectations 

Each circumstance is treated individually. Staff are trained to make professional judgements 

on the course of action based on the nature and severity of the incident. There are a wide 

range of consequences available to staff to support the child in taking responsibility for their 

actions, repairing any harm caused or repairing relationships.  

Consequences include: 

• Detention after school.  

• Removal of social / break times.  

• Removal of privilege – participation in activities.  

• Internal Isolation. Working out of lessons 

• Fixed Term exclusion/suspension.  

 

5. Intervention Strategies  

Staff will give the class prompts and settling tasks to enable when greeting the class to help 

them to manage themselves into the Green Zone and ready to learn. Where a child is 

struggling with the transition and unable to settle, offer supportive direction. 

Where a child is unable to meet expectations, teachers will remind pupils of expectations with 

explicit reference to the Zones of Regulation and GRIT values and offer the child a further 

opportunity to use their tool kit to adjust. Suggested things a child can do to regulate are in 

Appendix 3. Pupils will also spend time creating their own bank of strategies that they have 

tried and found helpful in supporting them to regulate. This will be referred to as their ‘Toolkit’. 

When this has the desired impact, the staff member will revisit the child and praise the 



  

 

 

adjustment with reference to the GRIT values – e.g. great respect shown when you acted on 

the advice offered. 

In the event that a pupil continues to be unable to manage themselves, they will be offered to 

use the reflection room. This will provide the child with time to regulate and then to consider 

the events that have led to them being asked to reflect. Pupils will then be supported by the 

member of staff on duty in getting back into class in a regulated state. At an appropriate 

opportunity there will be a conversation with the member of staff whose lesson was disrupted. 

The child will be supported in a respectful and restorative conversation. 

If their behaviour involved upsetting another pupil through words or deeds, time to reflect will 

be given and support offered to aid making things right with a restorative conversation with 

the most appropriate member of staff. If it occurred during a lesson this conversation will be 

supported by the member of staff who was there, if in unstructured time by the child’s form 

tutor or Head of Year. There may also be loss of some unstructured time or a restricted area 

to play imposed. 

Interventions include:  

• moved seat in class;  

• regular check-ins with a named member of staff; 

• loss of part of break;  

• loss of free time during part of lunch time;  

• conversation with Form Tutor about incident;  

• conversation with Head of Year about incident;  

• contact with parents / carers; 

• conversation with a member of the Senior Leadership Team about the incident;  

• monitoring report;  

• after school detention – arranged with parents / carers beforehand;  

• a Behaviour Contract;  

• a day of internal exclusion;  

• a period of Fixed Term Exclusion (the time given would increase each time if this 

were to be repeated) The details of an incident resulting in a FTE will be recorded on 

CPOMS;  

• In very rare instances it may be necessary for a child to be permanently excluded 

from our school. This would be in response to a very serious breach or persistent 

breaches to our behaviour policy and where allowing the pupil to remain in school 

would seriously harm the education or welfare of the pupil or others in the school.  

When taking this action the Headteacher will refer to the DfE document ‘Suspension 

and Permanent Exclusion from maintained schools, academies and pupil referral 

units in England, including pupil movement’ (2024)   

 

6. Behaviour Outside of School  

Staff can discipline pupils for misbehaviour outside of the school premises, including conduct 

online, when the pupil is:  

• Wearing school uniform;  



  

 

 

• Travelling to or from school;  

• Taking part in any school-related activity;  

• In any way identifiable as being a pupil at the school.   

Staff may also discipline pupils for misbehaviour outside the school premises, including 

conduct online, that:  

• Could negatively affect the reputation of the school;  

• Could pose a threat to another pupil, a member of staff at the school, or a member of 

the public;  

• Could have repercussions for the orderly running of the school.   

Any bullying witnessed outside of the school premises and reported to the school will be 

dealt with in accordance with the Anti-bullying Policy.   

The school will impose the same consequences for bullying incidents and non-criminal 

misbehaviour witnessed or reported outside of the school premises as would be imposed for 

the same behaviour conducted on school premises. In all cases of unacceptable behaviour 

outside of the school premises, staff will only impose consequences once the pupil has 

returned to the school premises or when under the supervision of a member of staff.   

 

7. Support for pupils who find it difficult to manage their behaviour  

At GCMS we appreciate that some pupils will require more support in managing their 

behaviour and strong feelings. For such pupils it may be necessary to adopt a modified 

application of the Behaviour Policy, for example, increased intervention in the classroom or 

after the incident, or increased support in the reflection space. 

We also offer:   

• time out cards – use of which is monitored by pastoral staff;   

• social stories;   

• Block Therapy;  

• monitoring report for periods of time;  

• Small group interventions with our learning support assistants 

• small group interventions with our counsellor;  

• 1:1 sessions with our counsellor;  

• Contracting external agencies such as BeSafe or Clennell Education Solutions to 

complete focused work with an individual or small group;  

• Support from the Local Authority’s Educational Psychologist team, specialist 

teachers, the Virtual School if appropriate and specialist provisions.  

 

8. Safeguarding 

We recognise that changes in behaviour may be an indicator that a pupil needs support or 

protection. We will consider whether a pupil’s behaviour may be linked to them suffering, or 



  

 

 

being likely to suffer, significant harm. Where this may be the case, we will follow our 

Safeguarding policy, and consider whether pastoral support, an early help intervention or a 

referral to children’s social care is appropriate. Please refer to the Safeguarding policy for 

more information 

 

9. Physical Intervention  

Physical restraint will only be used as an absolute last resort and where a child is posing a 

risk to their or another person’s (adult or child) safety. Staff members will use their 

professional judgement of the incident to decide whether physical intervention is necessary. 

If a member of staff feels that physical intervention may be required they will call for support 

from an appropriately trained member of staff.  

Wherever possible, staff will ensure that a second member of staff is present to witness the 

physical intervention used. After an instance of physical intervention, the pupil will be 

immediately taken to the Senior Leadership Team and the pupil’s parent / carer will be 

contacted – parents / carers may be asked to collect the pupil and take them home for the 

rest of the day. Any instance of physical intervention will be recorded on CPOMS.   

 

10. Searching pupils’ property 

If a pupil is suspected of having a dangerous or banned item in school, for instance, a 

weapon, drugs, cigarettes, a vape or a lighter, staff will ask the pupil to hand it over. No 

item will be returned to the pupil and parents / carers will be called and asked to collect the 

item, unless the item is an illegal substance, in which case it will be reported to the Police. 

 

If a dangerous item goes missing from a practical space, such as the art room, technology 

room or science laboratory, pupils will be asked to return it. Staff will request that pupils 

turn out pockets, pencil cases and other possible containers to check for the item. As 

dangerous items are counted in and out in the lesson, the pupils will not be allowed to 

leave the room until the item is found.  

 

If pupils refuse to turn out their pockets, chrome book bag, pencil case or school bag, staff 

will alert a member of the Senior Leadership Team who will speak with the child and 

contact the parents / carers if the child continues to refuse. Parents / carers will be asked to 

come into school to go through the child’s pockets and belongings. 

 

We will not use our rights to physically search any pupil. If a child is thought to have a 

dangerous item which they will not hand over voluntarily, we will isolate them from other 

pupils until their parents / carers can attend school. 

 

 



  

 

 

11. Staff induction, development and support 

All new staff will be inducted clearly into the school’s behaviour culture to ensure they 

understand its rules and routines and how best to support all pupils to participate in 

creating the culture of the school. Staff will be provided with bespoke training, where 

necessary, on the needs of pupils at the school to enable behaviour to be managed 

consistently.  

 

The SLT will consider any appropriate training which is required for staff to meet their duties 

and functions in accordance with this policy, including on understanding matters which may 

affect a pupil’s behaviour, e.g. SEND and mental health needs. 

 

Members of staff who have, or are aspiring to have, responsibilities for leading behaviour or 

supporting pupil wellbeing will be supported to undertake any relevant training or 

qualifications.  

Staff will know where and how to ask for assistance if they’re struggling to build and 

maintain an effective culture of positive behaviour.  

 

Staff voice will be considered when the school develops and refines its behaviour policies 

and procedures. 

 

The SLT and the headteacher will review staff training needs annually, and in response to 

any serious or persistent behaviour issues disrupting the running of the school.  

 

The effectiveness of this policy will be reviewed annually through:  

• year group meetings;  

• pastoral meetings;  

• analysis of rewards and consequences logged on Arbor – data will be analysed by 

gender; ethnicity, Pupil Premium status, CIC, EAL, SEND and age to ensure equality;   

• parent / carer feedback at PCE, CIC reviews and SEND reviews;   

• the Parent and Carer Forum; 

• pupil voice; 

• the Governing body. 

 

 Policy due for renewal: November 2025 

 

 

 

 

 

 



  

 

 

Appendix 1: Restorative Approaches  

We believe children should be given opportunities to work restoratively and be openly 

encouraged to support each other in the process of positive reinforcement and personal 

growth, learning and recognising good behaviour. Working restoratively is a whole school 

approach that places building, maintaining and repairing relationships at the centre of how 

our school works. It involves providing a culture of high challenge and high support 

throughout school.  

Restorative practice ensures that every voice in school is heard. It encourages pupils to 

treat others with respect and to understand why relationships are important.  

Our restorative approach helps pupils:  

• Understand how their actions can affect others.  

• Develop positive characteristics they can use in and out of school.  

• Understand themselves and each other better.  

• Learn why it’s important to see another person’s point of view.  

• See that we all learn through making mistakes as well as through being 

successful. 

• Learn how to move through conflict creatively.  

• Repair relationships with pupils and staff following an incidence of poor behaviour 

or relationship breakdown.  

• Restore working practices after resolving relationships 

In occasions when the school rules are not adhered to and in order to resolve conflict we 

use restorative approaches to help pupils understand the impact of their action. We 

believe that by using this Restorative Approach we are giving pupils the skills to 

independently make better and more informed choices in the future.    

Restorative approaches encourage pupils to think about how their behaviour affects others, 

both pupils and staff.   It helps children to develop respect, responsibility and truth telling.   

   

Pupil Circles:   

 

Our restorative and relational approach is based upon building relationships that support all 

children. Each child will be part of a check in circle on Monday morning and a check out 

circle on Friday afternoon.  

 

When pupils arrive on a Monday morning, their registration time is spent with their circle 

group. This is called a ‘check-in’ circle. This circle-based session allows all pupils to feel 

supported, build relationships and have their voice heard. Discussions will include a check in 

question that gives all children the opportunity to share their thoughts, opinions and how 

they feel. 

On a Friday, circle groups will meet for their last period of the day. A check-out question will 

be asked. This question will support pupils to discuss their achievements from the week and 

review their progress. The Friday ‘check-out’ circle is also a chance for a community builder 

– pupils can have fun whilst developing relationships within the group. 



  

 

 

In our circles children will  

• Establishes good listening 

• Can communicate & find out about each other 

• Develop relationships 

• Everyone has the opportunity to speak or pass 

• Establishes mood and readiness for learning 

 

 

About Restorative Language:   

 

During the week, if there are any issues or conflict between children they are managed in 

a restorative way.  The language used is very fair, calm and respectful.   

   

When our pupils find themselves in conflict or upset we will ask them:   

• What happened?   

• What were you thinking and feeling when it happened?   

• How have others been affected by your actions? 

• What needs to happen to put this right?   

• What would you do differently next time?   

   

We might also say to our pupils:   

 

• What would you think if this happened to you?   

• How can we put this right?   

• What other choice could you have made?   

• What could you do to make sure this doesn’t happen again?   

   

Most situations can be dealt with by working through these questions.  The aim is that the 

outcome is fair for everyone.  

   

Schools that use this approach have found that they have been able to:    

 

Reduce   Improve  Develop  

Exclusions   

Disruptive behaviour  

Conflict  

Bullying  

Behaviour   

Learning  

Attendance  

Truth Telling  

Responsibility   

Accountability   

Empathy  

Emotional literacy   

Conflict Resolution Skills   

Positive Learning 

Environment  



  

 

 

Appendix 2: Process at a Glance

 



  

 

 

Appendix 3: Zones of Regulation 

 

 



  

 

 

Appendix 4: GRIT Values 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



  

 

 

Appendix 5: Reflection Sheet 

 

 


