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Statement of intent 

Our school’s feedback and assessment policy is designed to support pupil learning through a 
balanced approach to both formative and summative feedback and assessment. Grounded in 
evidence-based practices, particularly referring research by the Education Endowment 
Foundation (EEF), we aim to provide a comprehensive and supportive framework for pupil 
development. 

At Gosforth Central Middle School (GCMS), we believe that to facilitate teaching and learning, 
a comprehensive assessment and feedback approach is essential.  

We are committed to: 

• Ensuring early and accurate identification of individuals’ needs, so that support can 
be implemented. 

• Using formative and summative assessment strategies that provide meaningful 
assessment to support all pupils. 

• Sharing with staff, pupils and parents the assessment process. 
• Regularly monitoring of pupil progress. 
• Setting aspirational end-of-year pupil targets based upon formative and summative 

assessment information. 
• Acknowledging achievement and effort. 
• Consider the timing and frequency of feedback and assessment that support the 

pupils progress and teacher workload. 
• Providing equal opportunities for all. 



 

Assessment 

At GCMS, we believe assessment is crucial to helping pupils progress and fulfil their potential. 
It provides a framework for setting learning goals and informs lesson planning, resources, and 
support. All assessments are linked closely to the curriculum so that learning is evaluated fairly 
and comprehensively. 

Heads of Department make sure assessment is built into teaching in a structured way. This 
means we can track progress and identify barriers to learning at pupil, group, class, or whole-
school level. 

Assessments are inclusive of all pupils. Where needed, adjustments such as extra time, a 
scribe, or use of a Chromebook will be implemented. 

At GCMS we use formative and summative assessment to support and drive forward pupils’ 
learning. 

Formative assessment 

Formative assessment is the ongoing approach used to gather information about a pupil’s 
current understanding, skills, and progress. The use of formative assessment enables a 
responsive approach from teachers to adapt and respond to a pupil's strengths and areas for 
development.  

Teachers’ time is best spent focusing on areas that will have the greatest impact on pupils’ 
learning. Wherever possible, teachers should utilise the low time / high impact strategies listed 
in the table below. However, this doesn’t mean that high time/ high impact approaches should 
be avoided. The high impact / high time strategies are important when they are used 
purposefully and effectively to further pupils’ learning. The aim of utilising different strategies 
supports the reduction of teachers’ workload, but allows teachers to determine where and how 
their time is best spent in the classroom.  

High Impact / High Time High Time / Low Impact 

• Extended writing 
• Timed essays / formal written assessments 
• Deep marking with actions to move learning 
forwards or corrections 
• Redrafting 
• Hand-written end of topic tests 
• Detailed feedback with targeted follow-up 
tasks 

• Detailed written marking of every piece of 
work 
• Lengthy self/peer assessments 
• Copying out model answers without 
reflection 
• Creating overly complex assessments 
• Marking everything individually instead of 
using whole-class feedback 

Low Time / Low Impact Low Time / High Impact 

• Hands-up questioning 
• Quick "Did you understand?" checks 
• Unstructured class discussions 
• Simple tick-box/self-marking without 
reflection 
• Guess-based multiple choice 

• Low-stakes quizzes  
• Hinge questions 
• Cold calling / targeted questioning 
• Mini whiteboards (whole-class response) 
• Think-Pair-Share 
• Verbal feedback in the moment 



 

• Live scanning of books during lessons 
• Whole-class feedback (instead of marking 
everything) 
• Exit tickets                                                                                
• Classroom teacher / LSA observation 

Alongside the formative assessment that takes place in every lesson, each Head of 
Department has designed key formative assessment checkpoints to support the goals of the 
sequenced curriculum. These are designed to show teachers whether pupils have understood 
the content taught up to that point. They provide an opportunity to identify any misconceptions 
or gaps in knowledge and to decide if lessons need to be revisited before moving forward. 
This ensures that teaching is responsive and that all pupils have the best chance to secure 
their knowledge and understanding before progressing through the curriculum. 

 

Summative Assessment 

Summative assessments judge what a learner has achieved at the end of a scheme of work 
or topic by comparing it against a benchmark or standard. 

Summative assessments will form the main driver of determining pupils’ termly grades. This 
will include using previous summative assessment data to ensure that grades are based on 
‘learning over time’ and on cumulative progress. Holistic data such as classwork, formative 
assessment and homework will help to validate this data. 

 

Our expectations of summative assessment are: 

• Frequency of summative assessments will align with the school assessment 
calendar.  

• Assessments will be marked by the teacher (but can also be auto-marked online, 
self-assessed or peer-assessed). 

• Consistent assessment across each subject department will be ensured by 
relevant heads of department 

• Data from summative assessments will be recorded centrally. 
• All summative assessments will be standardised at school level or department 

level. 
• Summative results will be analysed by heads of department and shared with 

teachers. This analysis will inform actions to address gaps, adapt teaching, adapt 
curriculum planning and/or implement support. 

• Teachers will check formative assessments against summative assessments and 
inform Heads of department’s where they do not align.  

• Summative assessment strategies will be reviewed regularly as part of the quality 
assurance process. 

 

Feedback 

Feedback will inform pupils of their performance and its aim is to improve learning.   



 

Feedback will be frequent and a regular part of every teacher’s lesson.  

Feedback will always move the learning forward. 

Effective feedback will enable all pupils to know where they have been successful, know where 
they need to improve and know how to improve. 

Feedback will be accessible to each pupil so that they understand the feedback provided.  

Pupils will be given time to reflect upon their feedback in lessons. 

Our whole school approach includes: 

• Verbal feedback. 
• Live marking - staff will use green pen. 
• Structured self/peer assessment. 
• Written whole class feedback. 
• Grids and checklist that link to learning goals and/or success criteria. 
• Written comments that are informative. 
• Coded marking using the school marking code. 

There are no expectations to evidence verbal feedback through stamps or codes and no 
expectation to ‘acknowledge mark’ pupil work using tick and flick or general written comments 
such as ‘good work’. 

Feedback must build upon effective teaching.  

Effective teachers will: 

• Build on pupils’ prior knowledge and experience. 
• Avoid overloading pupils’ working memory by breaking down complex material into 

smaller steps. 
• Encourage the retention of learning by using repetition, practice, and retrieval of 

critical knowledge and skills. 
• Deliver a carefully-sequenced curriculum which teaches essential concepts, 

knowledge, skills, and principles.  
• Use powerful analogies, illustrations, examples, explanations, comparisons, and 

demonstrations. 
• Be aware of common misconceptions and prepare strategies to counter them. 
• Plan effective lessons, making good use of modelling, explanations, and scaffolds 

to support learning. 
• Adapt teaching in a responsive way to support struggling and excelling learners 

while maintaining high expectations for all. 
• Frame feedback positively and constructively with language to encourage 

improvement 
• Provide pupils with tools and strategies to plan, monitor, and evaluate their own 

learning. 
• Apply reasonable adjustments in line with pupils’ support plans. 

 



 

Effective Learning support assistants will: 

• Utilise formative assessment approaches to support pupils’ learning in class. 
• Collaborate with teachers to use effective feedback and formative assessment. 
• Adapt support in a responsive way to support struggling and excelling learners 

while maintaining high expectations for all. 
• Avoid overloading pupils’ working memory by breaking down complex material into 

smaller steps. 
• Encourage the retention of learning by using repetition, practice, and retrieval of 

critical knowledge and skills. 
• Use powerful analogies, illustrations, examples, explanations, comparisons, and 

demonstrations. 

Effective Heads of Departments will: 

• Use the quality assurance model to ensure effective feedback and assessment has 
and is taking place purposefully. 

• Communicate timings and frequency expectations of feedback and assessment. 
• Implement a carefully sequenced curriculum for their department which teaches 

and assesses essential concepts, knowledge, skills, and principles.  
• Plan robust summative assessments in accordance with the whole school 

assessment calendar. 
• Map and track formative assessment checkpoints and support teachers to 

implement. 
• Analyse data (including formative assessment checkpoints) to address gaps, adapt 

teaching, adapt curriculum planning and/or implement support. 
• Ensure effective standardisation of summative assessments at department or 

school level. 

• Collaborate with senior leaders to address any issues within their department. 

 

Effective Senior leaders will: 

• Collaborate with heads of department to ensure effective assessment and 
feedback. 

• Support all staff to be effective in feedback and assessment. 
• Hold to account heads of departments in all aspects of assessment and feedback. 
• Provide opportunities for staff to collaborate and share best practice. 
• Meet regularly with heads of department to review progress of pupils, staff, and 

departmental improvements. 
 

Reporting to parents / carers  

The headteacher will send biannual reports to parents/carers. Reports will state the cumulative 
assessment result of each pupil per subject area. The assessment of work will grade each 
pupil using the following descriptors. Each descriptor will have an attached year group for 
example ‘Year 5 Emerging’. 



 

• Emerging 
• Developing A 
• Developing B 
• Mastering 
• Greater Depth 

The termly report will also state the numeric effort grade for the most recent term: 

1. Outstanding 
2. Good 
3. Satisfactory 
4. Unsatisfactory*  

*There is an expectation that staff will have contacted home regarding behaviour prior to grade 
4 being entered onto termly report. 

Teachers are responsible for entering with accuracy the attainment and effort grades per 
subject using Arbor.  

Data collection deadlines will be shared with staff via heads of department and senior leaders. 

Enterprise, RE and PSHE are not graded. Effort grades are given as an indication of attitude 
to learning. 

 

The use of Artificial Intelligence to support assessment and 
feedback 

At GCMS, we do not use artificial intelligence (AI) to determine grades or to replace the 
professional judgement of staff. We do, however, make limited use of digital tools such as No 
More Marking, which use comparative judgement to help teachers analyse pupils’ writing. 
These tools do not “mark” work for pupils. Instead, they support teachers by: 

 Helping pupils understand their own individual errors and how they can improve their 
writing. 

 Highlighting common strengths and areas for development across a class or year 
group. 

 Reducing the amount of time teachers spend on administrative marking tasks, so they 
can focus more on planning high-quality teaching. 

AI tools are used sparingly and always under the direction of teachers. It is only one of many 
approaches we use to ensure feedback is meaningful, manageable, and helps pupils make 
progress. 

 

 

 



 

Appendix 1: School Assessment Calendar 

School assessment calendar can be found on the Curriculum page of our website: 

https://www.gcms.online/Curriculum/  

 

Appendix 2: School Marking Code 

Code  Explanation  

  
great work  

     or       
very impressed with this  

*  do again here/ elaborate on this  

^  missing word/s  

©  missing capital letter/s  

SP  spelling mistake  

NP  indent paragraph  

  this doesn’t make sense  

masterclass  supported an individual/group in real time  

VF  verbal feedback  

I  independent work (after verbal feedback)  

UL  underline (date /title)  

D/T  date and or title missing  

(G/R/I/T) P  point for demonstrating GRIT  

 
 
 
 
 
 



 

 
Additional marking codes used for Languages: 

 WW wrong word used 

WO wrong word order 

agr problem with agreement 

V wrong verb used 

T  wrong tense used 



 

 


